STANDARD 4: IMPLEMENTS & MANAGES INSTRUCTION

The teacher introduces/implements/manages instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

	Cycle 1 Source(s) of Evidence

Task B:  Classroom Observation

              Post-observation Conference

              Contextual information
	Cycle 2 Source(s) of Evidence

Task B:  Classroom Observation

              Post-observation Conference

              Contextual information
	Cycle 3 Source(s) of Evidence

Task B:  Observed Lesson(s) From Unit


HOLISTIC SCORING OF STANDARD 4

	Standard Demonstrated

          Cycle 1      FORMCHECKBOX 
 3+      FORMCHECKBOX 
 3       FORMCHECKBOX 
 3-

         Cycle 2      FORMCHECKBOX 
 3+      FORMCHECKBOX 
 3       FORMCHECKBOX 
 3-

         Cycle 3      FORMCHECKBOX 
 3+      FORMCHECKBOX 
 3       FORMCHECKBOX 
 3-    
	Standard Partially Demonstrated

Cycle 1      FORMCHECKBOX 
 2+     FORMCHECKBOX 
 2     FORMCHECKBOX 
 2-

Cycle 2      FORMCHECKBOX 
 2+     FORMCHECKBOX 
 2     FORMCHECKBOX 
 2-

Cycle 3      FORMCHECKBOX 
 2+     FORMCHECKBOX 
 2     FORMCHECKBOX 
 2-
	Standard Not Demonstrated

Cycle 1      FORMCHECKBOX 
 1+       FORMCHECKBOX 
 1
                  Cycle 2      FORMCHECKBOX 
 1+       FORMCHECKBOX 
 1                

                  Cycle 3      FORMCHECKBOX 
 1+       FORMCHECKBOX 
 1


ANALYTIC SCORING OF STANDARD 4 INDICATORS

	Rating →
Indicator ↓
	Indicator

Demonstrated

D
	Indicator Partially

Demonstrated

PD
	Indicator Not

Demonstrated

ND
	Indicator

Rating

	4.1  Uses a variety of instructional strategies that align with learning objectives and actively engage students

	Uses a variety of instructional strategies that engage students throughout the lesson on tasks aligned with learning objectives
	Uses a variety of instructional strategies that engage students throughout the lesson on tasks but are not aligned with learning objectives or tasks are aligned with learning objectives but do not keep students engaged 
	Fails to use instructional strategies that engage students and are aligned with learning objectives 
	Cycle 1

D PD ND NA

	
	
	
	
	Cycle 2

D PD ND NA

	
	
	
	
	Cycle 3

D PD ND NA

	4.2  Implements instruction based on diverse student needs and assessment data 
	Implements instruction based on contextual information and assessment data


	Implements instruction based on limited use of contextual information and assessment data


	Fails to implement instruction based on contextual information and assessment data
	Cycle 1

D PD ND NA

	
	
	
	
	Cycle 2

D PD ND NA

	
	
	
	
	Cycle 3

D PD ND NA

	4.3  Uses time effectively
	Establishes efficient procedures for performing non-instructional tasks, handling materials and supplies, managing transitions, and organizing and monitoring group work so that there is minimal loss of instructional time
	Establishes procedures for performing non-instructional tasks, handling materials and supplies, managing transitions, and organizing and monitoring group work that vary in their effectiveness so there is some unnecessary loss of instructional time
	Fails to establish procedures for performing non-instructional tasks, handling materials and supplies, managing transitions, and organizing and monitoring group work resulting in significant loss of instructional time
	Cycle 1

D PD ND NA

	
	
	
	
	Cycle 2

D PD ND NA

	
	
	
	
	Cycle 3

D PD ND NA

	4.4 Uses space and

materials effectively


	Uses classroom space and materials effectively to facilitate student learning
	Sometimes uses classroom space and materials effectively to facilitate student learning.
	Fails to use classroom space and materials effectively to facilitate student learning
	Cycle 1

D PD ND NA

	
	
	
	
	Cycle 2

D PD ND NA

	
	
	
	
	Cycle 3

D PD ND NA

	4.5 Implements and manages instruction in ways that facilitate higher order thinking


	Instruction provides opportunity to promote higher-order thinking


	Instruction provides some opportunity to promote higher-order thinking


	Instruction provides little or no opportunity to promote higher-order thinking


	Cycle 1

D PD ND NA

	
	
	
	
	Cycle 2

D PD ND NA

	
	
	
	
	Cycle 3

D PD ND NA


OBSERVATION EVIDENCE TO SUPPORT SCORING OF STANDARD 1, 3, 4, 5, AND 6

	Cycle 1

4.1 Students are actively engaged in hands-on activity to achieve the objective for the day (determining the chemicals as either acids or bases).  In groups, students tested chemicals and charted whether they were acid or base on the computer using Excel

4.2 Lesson is geared to whole class instruction in review and lab group work.  Students were grouped to prearranged lab tables.  During the hands-on activity it became apparent that groups were unintentionally “stacked”, e.g., all gifted students in one group/ all students with special needs in another.

       During lesson intern tried to move groups around to accommodate, but met some resistance from    

       established groups.  During post-obs. conference intern discussed how she would arrange groups to allow

        for multi-level grouping.

4.3 Intern directed groups to obtain materials from cabinets. The materials needed were on index cards at each of the tables.   There was some chaos in gathering the materials.  Pushing by a few boys; one table could not decide who should gather materials.  Intern assigned the student from that table.  Gathering the materials took about 10 minutes from the 55 minute class.

4.4 Lab tables are fixed to the floor as a permanent arrangement in the room.  Students had easy access to the materials once gathered and access to a water source. 

There was no review of safety or proper handling of materials by the groups.  However, no issues with safety occurred during the lesson.  Students did wear safety goggles.  During post-obs intern stated she reviewed the safety rules the day before.   

4.5 Questions focused on which chemicals were acids/bases, e.g., Which chemicals did you determine were acid; how did you make that determination?  There were three call-outs in one group of five students all from boys.  Intern continued questions and lesson based upon responses from four students (three girls and one boy).    4 out of 5 groups of students completed lab sheets classifying the various materials.  The intern set up the next day’s lab expectation stating they would experiment with the effects of the various acids and bases on other substances during the next lab. 

Students completed an exit slip question (What did you learn about the composition of the chemicals you tested today?) and submitted to intern prior to being dismissed.  The bell rang; the intern maintained the leadership role of the class stating that she dismissed the class and not the bell.



	Cycle 2

     


	Cycle 3

     



If more space is needed for evidence, additional pages are provided at the end of this document. Remember to obtain the appropriate signatures on additional pages.
OBSERVATION EVIDENCE TO SUPPORT SCORING OF STANDARD 1, 3, 4, 5, AND 6

	Cycle 1

     


	Cycle 2

     


	Cycle 3

     



If more space is needed for evidence, additional pages are provided at the end of this document. Remember to obtain the appropriate signatures on additional pages.
 STANDARD 5: ASSESSES & COMMUNICATES LEARNING RESULTS

The teacher assesses learning and communicates results to students and others with respect to student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

	Cycle 1 Source(s) of Evidence

Task B:  Classroom Observation

Task C:  Lesson Analysis and Evaluation

              Contextual information
	Cycle 2 Source(s) of Evidence

Task B:  Classroom Observation

Task C:  Lesson Analysis and Evaluation

              Contextual information


	Cycle 3 Source(s) of Evidence

Task B:  Observed Lesson(s) From Unit                                 Task C:  Lesson Analysis and Evaluation

Task G:  Designing the Instructional Unit 

Task H:  The Assessment  Plan 

Task I:   Designing Instructional Strategies and Activities

Task J:  Organizing and Analyzing Results


HOLISTIC SCORING OF STANDARD 5

	Standard Demonstrated

Cycle 1      FORMCHECKBOX 
 3+      FORMCHECKBOX 
 3       FORMCHECKBOX 
 3-

Cycle 2      FORMCHECKBOX 
 3+      FORMCHECKBOX 
 3       FORMCHECKBOX 
 3-

Cycle 3      FORMCHECKBOX 
 3+      FORMCHECKBOX 
 3       FORMCHECKBOX 
 3-
	Standard Partially Demonstrated

Cycle 1      FORMCHECKBOX 
 2+     FORMCHECKBOX 
 2     FORMCHECKBOX 
 2-

Cycle 2      FORMCHECKBOX 
 2+     FORMCHECKBOX 
 2     FORMCHECKBOX 
 2-

Cycle 3      FORMCHECKBOX 
 2+     FORMCHECKBOX 
 2     FORMCHECKBOX 
 2-
	Standard Not Demonstrated

Cycle 1      FORMCHECKBOX 
 1+       FORMCHECKBOX 
 1
Cycle 2      FORMCHECKBOX 
 1+       FORMCHECKBOX 
 1

Cycle 3      FORMCHECKBOX 
 1+       FORMCHECKBOX 
 1


ANALYTIC SCORING OF STANDARD 5 INDICATORS

	Rating →
Indicator ↓
	Indicator

Demonstrated

D
	Indicator Partially

Demonstrated

PD
	Indicator Not

Demonstrated

ND
	Indicator

Rating

	5.1 Uses pre-assessments

	Uses a variety of pre-assessments to establish baseline knowledge and skills for all students
	Uses some pre-assessments to establish baseline knowledge and skills for all students
	Fails to use pre-assessments to establish baseline knowledge and skills for all students


	Cycle 1

D PD ND NA

	
	
	
	
	Cycle 2

D PD ND NA

	
	
	
	
	Cycle 3

D PD ND NA

	5.2  Uses formative assessments

	Uses a variety of formative assessments to determine each student’s progress and guide instruction


	Uses some formative assessments to determine each student’s progress and guide instruction


	Fails to use formative assessments to determine each student’s progress and guide instruction


	Cycle 1

D PD ND NA

	
	
	
	
	Cycle 2

D PD ND NA

	
	
	
	
	Cycle 3

D PD ND NA

	5.3  Uses summative assessments

	Uses a variety of summative assessments to measure student achievement


	Uses some summative assessments to measure student achievement
	Fails to use summative assessments to measure student achievement
	Cycle 1

D PD ND NA

	
	
	
	
	Cycle 2

D PD ND NA

	
	
	
	
	Cycle 3

D PD ND NA

	5.4  Describes, analyzes, and evaluates student performance data

	Describes, analyzes, and evaluates student performance data to determine progress of individuals and identify differences in progress among student groups
	Evaluates student performance data to determine progress of individuals but does not identify differences in progress among student groups
	Fails to describe, analyze, or evaluate student performance data to determine progress of individuals or identify differences in progress among student groups
	Cycle 1

D PD ND NA

	
	
	
	
	Cycle 2

D PD ND NA

	
	
	
	
	Cycle 3

D PD ND NA

	5.5  Communicates learning results to students and parents
	Communicates learning results to students and parents that provide a clear and timely understanding of learning progress

relative to objectives


	Sometimes communicates learning results to students and parents that provide a clear and timely understanding of learning progress

relative to objectives
	Fails to communicate learning results to students and parents that provide a clear and timely understanding of learning progress

relative to objectives
	Cycle 1

D PD ND NA

	
	
	
	
	Cycle 2

D PD ND NA

	
	
	
	
	Cycle 3

D PD ND NA

	5.6  Allows opportunity for student self-assessment


	Promotes opportunities for students to engage in accurate self-assessment of learning


	Promotes some opportunities for students to engage in accurate self-assessment of learning


	Fails to promote opportunities for students to engage in accurate self-assessment of learning
	Cycle 1

D PD ND NA

	
	
	
	
	Cycle 2

D PD ND NA

	
	
	
	
	Cycle 3

D PD ND NA


TPA EVIDENCE TO SUPPORT SCORING OF STANDARD 5

	Cycle 1

5.1 Evidence of pre-assessments as intern provided some data showing how many students understood the difference between acids and bases.  (most students did not)  

5.2 Asks questions during lesson; all completed the same lab sheet (attached); no variance of assessments given to those with GSSP, IEP, or LEP.  As noted in Standard 4, relied on the responses from one table as the lesson progressed.

5.3 Summative assessment was not given at this time. Exit slip used as formative (attached).

5.4 It was not evident from this lesson if the intern knew the achievement levels of each student.  As stated before, she used the responses mainly from one group.  She did make several visits to the lab table with the most special needs students to provide guidance and assist with terms.  No evidence in Task C as to plans to accommodate for GSSP or LEP students.

5.5 In task C she did provide reflections concerning making sure she grouped students to ensure multiple levels  She explained that the exits slips showed that there was a huge gap in students understanding of the actual purpose: composition of chemicals tested. Exit slips show that 7 of 24 students understood purpose.  She stated she would conduct a review the purpose prior to the next lab session.

5.6 In task C she stated she would ask students to provide some quick feedback on the comfort level of the topic by a show of hands.  She would also review the exit slip data with the students.



	Cycle 2

     


	Cycle 3

     



If more space is needed for evidence, additional pages are provided at the end of this document. Remember to obtain the appropriate signatures on additional pages.

